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Foreword

Recommendation CM/Rec(2008)12 by the Committee of Ministers to member states on the dimension of religions and non-religious convictions within intercultural education was a landmark in the history of the Council of Europes educational work. Before 2002 work on intercultural education did not include religion. Religion was regarded as a matter for private life. Gradually, it became apparent that religion was increasingly a topic of concern also to the public sphere. This view was made concrete by the events of 11 September 2001 in the United States and their analysis and public discussion worldwide. The view was taken that all young people should have an understanding of religions and beliefs as part of their education. Thus, the Council of Europe began its first project on the religious dimension of intercultural education in 2002 under the supervision of the Steering Committee for Education. Subsequently, in 2007, a reference book was published on this topic for use by educators across Europe. The year 2008 saw further discussions which contributed to the Council of Europes White Paper on Intercultural Dialogue  Living together as equals in dignity. In the same year, the Council of Europe brought together representatives of European religious leaders and humanist organisations, together with representatives of institutional partners within the Council of Europe and from various international non-governmental organisations. This was the first Council of Europe Exchange involving representatives of religious leaders and civil society organisations in Europe to discuss educational issues in relation to the changing climate about religion in the public sphere. Such important exchanges have taken place annually since then, and their consultative and collaborative nature is reflected in the present text. Also in 2008, the Committee of Ministers issued its recommendation on the dimension of religions and non-religious convictions within intercultural education.

We now have the pleasure of publishing a document which aims to assist policy makers, schools and teacher trainers  and indeed other actors in education  in utilising the recommendation in their own particular national, regional and local contexts. The title of the document, Signposts, is especially appropriate, for the intention is to facilitate discussion and action by users in member states, who themselves need to address a range of issues in their own settings. We are very grateful to the members of the Joint Implementation Group, set up jointly by the Council of Europe and the European Wergeland Centre, who have conceived the ideas in Signposts and discussed draft material since they first began working together in 2010. We are particularly grateful to Gabriele Mazza who, having been the initiator of this project as Council of Europes Director of Education, served as Chair of the Joint Implementation Group, to steer it in the right direction. We are equally grateful to Professor Robert Jackson, the Vice-Chair and Rapporteur of the Group of experts who has written the text on behalf of his colleagues, and who has used various drafts of the document in consultative meetings with potential users in different parts of Europe since 2011. Professor Jackson has been involved in all of the Council of Europes projects relating to religious diversity and education since 2002, and has been active in this field in his role at the European Wergeland Centre, as well as at his home base at the University of Warwick.

The next step is for policy makers, schools, teacher trainers and their students, together with all relevant professional associations in individual states and at the European level, to use Signposts as a tool for their deliberations and action. The whole document can be used, or individual chapters on specific topics can be made the focus for discussion or study.

I sincerely hope that Signposts is used widely across Europe, together with the Council of Europe recommendation.

I commend Signposts to you.

Snežana Samardžić-Marković

Director General of Democracy


Preface

The purpose of Signposts is to help implement Recommendation CM/Rec(2008)12 on the dimension of religions and non-religious convictions within intercultural education in the member countries. How can a recommendation resulting from a major effort of co-operation among governments fail to be followed by any observable form of implementation and any discernible impact within national contexts? One of the most frequently given, and easiest, answers to this question is that the Council of Europe cannot rely on an army to defend its values and to enforce respect of its norms and standards, particularly when they are as soft as non-binding recommendations. Ensuring and, even more, assessing the impact of certain types of Council of Europes initiatives and pronouncements, including recommendations, are arduous processes, which are dependent upon a complex set of conditions and circumstances. These include the perceived relevance and urgency of a given measure, its diverse socio-political environments, and the willingness and capacity of the national body politic and governance system to confront itself with exogenous, collective experience and to draw lessons from it.

For many years the sometimes insufficient presence, at national level, of the political will to take notice and act upon international pronouncements has been fuelling, internationally, conversations about the need to bridge the gap between theory and action, policy and practice which are very much alive today. That this is so probably gives the measure of the difficulties involved, and of the level of frustration that it can produce in the many protagonists of political co-operation, active in a variety of fields, including education. Frustration which is compounded by the awareness that with political will, proper dissemination and encouragement at the national level, the common efforts deployed internationally can bear fruit.

The European Wergeland Centre (EWC) on education for democratic citizenship, human rights and intercultural awareness was created by the Council of Europe and the Norwegian authorities precisely for the purpose of bridging the gap between policy and practice, and their collaborative initiative to improve the potential for implementation of the Recommendation CM/Rec(2008)12, which is at the origin of Signposts, must be noted and saluted.

The intergovernmental activities which led to Recommendation CM/Rec(2008)12, the elaboration of the recommendation itself and now the publication of Signposts show an ongoing commitment to the inclusion of studies of religious convictions in education, for at least five reasons. First, the converging roles of the Parliamentary Assembly, of the Human Rights Commissioner, of the Councils intergovernmental co-operation mechanisms and of the Secretariat in harmoniously and consistently bringing the problematique of the dimension of religion in intercultural dialogue and understanding to the fore. Second, the rapidity and effectiveness with which the intergovernmental process was conducted, leading to the timely adoption of Recommendation CM/Rec(2008)12 by the Committee of Ministers. Third, the subsequent willingness of the Committee of Ministers Deputies to pursue a decade-long process of direct involvement in this multifaceted subject area, through the organisation of significant related events  the Exchange  in member countries. Fourth, the active role, in concert with the EWC, of the Councils Secretariat, not only in initiating this process as a whole, but also, in sustaining it to this day by generating a document, Signposts, aiming precisely at maximising the efforts already involved in the production of the recommendation, and at improving its chances of being selectively and thoughtfully implemented in member countries. Lastly, let us be aware that Signposts would not have seen the light without the already mentioned collaboration between the Council of Europe and Oslos European Wergeland Centre. In fact, the EWC itself is the concrete outcome of a well-inspired, extraordinary collaborative initiative fuelled by the Council and the Norwegian authorities to help face the challenges of the 21st century in terms of democratic citizenship, human rights and intercultural education in Europe. The resounding success of this institution is a source of legitimate satisfaction on the part of those who were instrumental to its creation, both in Oslo and in Strasbourg, not least within the Council of Europe Secretariat. Signposts owes its existence to one of the recognised strengths of the Council of Europe: its ability to pursue issues through coherent activities of a sufficient duration, avoiding ephemeral initiatives and applying a whole range of both well-tested and innovative working methods. Through the work of two successive projects, the production of a forward-looking recommendation and, today, of the Signposts document, the Council has once again positioned itself as a path-opener and a standard bearer in a crucially sensitive area for the political, social and educational future of Europe.

The next challenge, as we have suggested, is to succeed in reaching higher levels of operationalisation in the member countries. This cannot be achieved by applying a single, ready-made recipe, which does not exist, but rather by exploiting the recommendation and Signposts to trigger a broader process of dissemination, debate, contextualisation, experimentation and well-targeted action research. Much has been accomplished already by the Group of Experts responsible for the first phase of the follow-up to the recommendation, including a first common pedagogical framework for classroom practice, the clarification of persisting linguistic and semantic ambiguities and a first exploration of the nexus between intercultural education, on one side, and the phenomenon of faith-based and non-faith-based belief and value systems, considered concomitantly on the other. Yet much remains to be done, especially in relation to the dimension of adult and out-of-school education, the necessary articulation with a stronger lifelong learning and socio-cultural, community development perspective, and the implications for the initial and in-service training of teachers and other resource persons.

The Group of Experts, which I have had the privilege of chairing, is conscious of the work in progress nature of Signposts and of the magnitude of the challenge admirably met by its author, Professor Jackson, as Rapporteur, in providing overall coherence to their thoughts. Yet this work has just begun, the next phase having to involve more conversations with more actors and constituencies including families, media, faith and secular institutions, associations and experts, in addition to teachers and teacher trainers. But as a group representing a wide range of backgrounds and sensitivities, including both believers and non-believers (and perhaps something in between…), its members have all shared the same faith in the value of intercultural education in producing greater empathetic understanding of each others communalities and differences, the same belief in the need to multiply ways and means of dealing with the dimension of religious and non-religious world views, and the same trust in the capacity of Council of Europe to lead in this effort.

Signposts points to the future and powerfully contributes to the Councils priorities as a foundation block of the yet to be constructed broader conceptual and operational framework (not unlike the Common European Framework of Reference for Languages) in which democratic and civic competences (including intercultural skills) can be identified and made to contribute to the nurturing of democratic culture. The Council of Europe builds its action upon the strength of its values, the quality of its argumentations and the relevance of its experience in order to inspire men and women of goodwill in their never-ending quest for meaning and for more accomplished forms of human coexistence. Helping to move from merely human to truly humane progress (while avoiding regression) is one of the missions of education in general and of intercultural education in particular. The Council of Europe does not have an army, but draws its force from its capacity to be at the service of a historical, long-term effort to promote democratic culture and human rights, personal growth and common humanity. May Signposts prove itself as a genuine contribution to this formidable task.

Gabriele Mazza

Chair of the Joint Expert Group Council of Europe/Wergeland Centre


Acknowledgements

Thanks from the chair, author and the other members of the Joint Implementation Group are due to Ana Perona-Fjeldstad, Director of the European Wergeland Centre, for her participation and encouragement to the group, and to all the EWC staff, especially Gunnar Mandt who made a sustained contribution, and Ornella Barros, for her support in preparing the manuscript for publication. Thanks are also due to Dr Mandy Robbins of Glyndwr University for her analysis of the survey, to Isabelle Lacour, for her invaluable technical advice and support, and to Sjur Bergan, Head of the Education Department (DGII) at the Council of Europe. Particular thanks are due to Ólöf Olafsdottir, who retired in 2013 from her post of Director of Democratic Citizenship and Participation at the Council of Europe, for her enthusiasm for this project and for her encouragement, to Villano Qiriazi, Head of Education Policy Division, for his unfailing support to this and earlier related projects and to Dr Claudia Lenz, Head of Research at the European Wergeland Centre, for contributing to the groups progress with her ideas and organisational assistance.

Gratitude is also expressed to guest speakers at various meetings of the Joint Implementation Group (see Appendix 2); to the members of the Council of Europe Education Committee for its kind supervision and support of the Survey and especially those members who responded to the online questionnaire, to researchers, teacher trainers, teachers and students who provided material for illustrative examples of particular activities, to researchers from different parts of Europe who provided information about their work, and to teachers, teacher trainers, policy makers, advisers and researchers who gave feedback at conferences and meetings (held between 2011 and 2013 in Austria, Belgium, England, Estonia, Finland, France, Iceland, Ireland, the Netherlands, Norway and Sweden) where Professor Jackson spoke about the development of the document.


Chapter 1  The recommendation: background, issues and challenges

The recommendation

In December 2008, the Council of Europe circulated an important recommendation from the Committee of Ministers to member states on the dimension of religions and non-religious convictions within intercultural education (Council of Europe 2008a). The recommendation grew out of work done in this field within the Council of Europe since 2002, building on its earlier work in intercultural education and related fields. The recommendation offers exciting possibilities for discussion and action in member states concerning studies of religions and non-religious world views within intercultural education.

The present publication  Signposts  has been written to facilitate discussion, reflection and action. It is written primarily for policy makers at all levels, for schools (including teachers, school leaders and governors) and for those involved in teacher training across Europe. It is intended to be of encouragement and assistance in discussing and making full, practical use of the Council of Europes 2008 recommendation.

Religion and schools in Europe

With regard to religion, partly because of diverse histories of religion and state, together with various cultural differences, there are some different approaches to the place of religion in the curriculum of schools in European countries, and varying attitudes towards this from stakeholders, including policy makers, schools, teacher trainers, parents and children. All states are potentially influenced by factors such as secularisation, and supranational or global influences, including the migration of people, and many have gone through processes of change in recent decades.

Traditionally, some European states, such as Spain and Italy, with a state-related dominant religious tradition, have provided instruction or education only or mainly in the beliefs and values of the majority religion. Some countries, with different traditions of state and church relations, offer teaching about a variety of religions. England and Wales, for example, offer teaching about a variety of religions to all pupils in community schools. Others have taught little about religion, or regard the appropriate place for religious teaching to be the home or the private religious school. France and Albania are examples. Some states or nations combine teaching about religions with teaching about non-religious philosophies or ethical approaches or offer different optional subjects. Norway and Scotland are examples. Some countries, such as Germany, have legislation at the national level, but devolve decision making and organisation of policy and practice in religion and education (and related topics) to regional authorities. And, of course, some countries do not fit any of these generalised models (Davis and Miroshnikova 2012; Jackson et al. 2007; Kuyk et al. 2007). The contributions to the books from the Religious Education at Schools in Europe Project (REL-EDU) at the University of Vienna show that, in the European countries so far covered, the place of religion in education is a matter of debate, but that all states, in a variety of ways, are responding to supranational issues of diversity, globalisation and secularisation (Jäggle, Rothgangel and Schlag 2013; Jäggle, Schlag and Rothgangel 2014; Rothgangel, Jackson and Jäggle 2014; Rothgangel, Skeie and Jäggle 2014).{1}

Before 2002, there were no specific Council of Europe projects linking different European countries in order to think through issues about religion and public education. Why has there been a change? Part of the answer concerns various aspects of globalisation, including the migration of peoples, and massively improved communication via the Internet. Individual countries are subject to many influences from across the world. In world affairs, religion has become a topic of public discussion, for both positive and negative reasons. Utterances from religious leaders such as the Pope or the Dalai Lama are reported internationally, while the consequences of negative events, such as those connected with 11 September 2001 in the United States of America, continue to be felt globally and are reported widely in the media.

Cultural and religious diversity are experienced in every country. No state is homogeneous culturally. Some countries have well-established ethnic and religious minorities, often with very long histories, sometimes preceding the formation of the state. Many states have such minorities as a result of migration from other countries within Europe and beyond, mainly during the 20th and current centuries. Diversity within states is complex and connects with global as well as regional, national and local issues. All of these factors are associated with an increasing view that religion and belief are not purely private issues and should be part of discussion and dialogue within the public sphere.

Thus, there are ongoing debates about religion and education in many countries. The Council of Europe came to the conclusion that a broad education about religions was a desirable activity for all school students, regardless of religious or non-religious background, to combat prejudice or intolerance and to promote mutual understanding and democratic citizenship. The events of 9/11, however, were a catalyst for change. The Council of Europes first major project concerning religion and education started in 2002. At this stage, the focus was entirely on the novel idea of including religion as an aspect of intercultural education. At a later stage, the term non-religious convictions was added to religions for reasons of inclusivity. Specific attention to the interpretation of the term non-religious convictions, and equivalent expressions, will be given in Chapter 7 below.

A Council of Europe perspective on teaching about religions and non-religious convictions

The Council of Europes ideas on teaching about religions and non-religious convictions are closely related to its work on intercultural education, human rights education and education for democratic citizenship. Understanding religions and non-religious convictions is seen as an essential aspect of intercultural understanding. Understanding cultural diversity is viewed as a dimension of education of democratic citizenship and human rights education, which are closely inter-related and mutually supportive.

In particular, as stated in the Council of Europes 2008 White Paper on Intercultural Dialogue  Living together as equals in dignity, understanding religions and non-religious convictions contributes to intercultural dialogue, seen as an open and respectful exchange of views between individuals, groups with different ethnic, cultural, religious and linguistic backgrounds and heritage on the basis of mutual understanding and respect (Council of Europe 2008b: 10-11).

Linkage with education for democratic citizenship and human rights education is also emphasised in the Council of Europe Charter on Education for Democratic Citizenship and Human Rights Education, as is the need to develop intercultural understanding, partly through increasing knowledge and encouraging dialogue, but also through appreciation of differences between faith groups (Council of Europe 2010).

The ethos of the recommendation

The Council of Europes work on education about religions and non-religious convictions is an important dimension of intercultural education. Intercultural education and the promotion of intercultural dialogue are important elements of a closely inter-related human rights education and education for democratic citizenship. The recommendation stresses the values of tolerance and solidarity gained through understanding others, values that underpin the Council of Europes educational work.

The ethos of the recommendation is inclusive and democratic. It is concerned to provide an education about religions and non-religious convictions which is distinct from forms of religious education that aim specifically to nurture children and young people in a particular faith tradition. However, if the recommendation is followed through, the form of intercultural education suggested can be complementary to many forms of faith-based education, and could be adapted to various outward looking faith-based contexts.

The recommendation acknowledges diversity and complexity at local, regional and international levels, and encourages connections to be made between local and global. It also advocates the exploration of issues concerning religion and identity, and the cultivation of positive relations with parents and religious communities, as well as organisations which relate to non-religious philosophies. The intention, through whole-school policies and the curriculum, is to introduce young people to a plurality of positions and debates in an atmosphere of mutual tolerance.

Coverage and relevance

The recommendation is relevant both to whole-school policies and to classroom study. It considers the ideal learning context to be through the provision of a safe forum or learning space in which young people can engage in dialogue and discussion managed by teachers with appropriate specialist knowledge and facilitation skills. Didactical methods are exemplified which are open, inclusive and impartial and which acknowledge and respect the varied backgrounds of participants and uphold human rights values.

There is no suggestion in the recommendation that every religious or non-religious position should be covered. Knowledge content needs to be selective and to relate, at least in part, to context. Finding ways to achieve an appropriate balance between skills, attitudes and knowledge is a key issue. The emphasis is on developing competence, including well-selected knowledge together with appropriate skills and attitudes which facilitate intercultural and inter-religious understanding. The aim of the recommendation is to provide knowledge but also to cultivate sensitivity, reciprocity and empathy and to combat prejudice, intolerance, bigotry and racism. The recommendation acknowledges that such provision needs to be supported by high-quality teacher training, rich and varied resources, and ongoing research and evaluation.

Intercultural education and the challenge of religious diversity and dialogue in Europe

As indicated above, rather than being a totally new area of activity for the Council of Europe, the new work on religion was closely related to key educational themes already explored, such as intercultural education, education for democratic citizenship and human rights education. It was seen as contributing significantly to intercultural education, whether taught as a separate subject, or as a dimension of different curriculum subjects. Thus the project was called Intercultural education and the challenge of religious diversity and dialogue in Europe. The rationale for including religious diversity as a theme within intercultural education was a particular stance on the relationship between religion and culture, related to the Council of Europes earlier work on intercultural education. More will be said about this rationale below. For the moment it is important to say that there was no intention to regard religion as only an aspect of human culture, and the broad education about religions offered can be seen as a complement to various forms of religious education.

The outcomes from the project included a conference organised by the Council of Europe and Norway and a book of conference papers (Council of Europe 2004), and a widely distributed reference book for schools (Keast 2007). The projects work led to an important recommendation from the Committee of Ministers (the foreign ministers of all the member states, representing their respective governments), which was circulated to the 47 member states in 2008. The contents of the recommendation were endorsed by all 47 foreign ministers. The ethos of the recommendation matches the Council of Europes aim to promote awareness and development of Europes cultural identity and its diversity. In other words, the recommendation is intended as a tool to help stakeholders in member states to review issues of religion and education in schools in ways that are sensitive to their histories and traditions. The recommendation is not intended as a set curriculum, and is meant to be used flexibly in different contexts in order to meet the needs of policy makers and educators in individual states.

Although the 2002 project was about Religious diversity and dialogue in Europe, in 2008 the Committee of Ministers took the view that the remit of the recommendation should be extended to include non-religious convictions as well as religions. It was recognised that, while many people belong to religious traditions that are sources of inspiration and value, there are many others within European societies whose values are not grounded in religions. This extension reflects international debates and also changing educational policies in some European countries (see Chapter 7).

Exchanges on the religious dimension of intercultural dialogue

Issues related to the religious dimension of intercultural dialogue and education, and about understanding religions and non-religious convictions, have been discussed at a series of exchanges organised annually by the Council of Europe since 2008. The 2008 Exchange, for example, involved representatives of the main religions present in Europe and of Humanist organisations, together with representatives of institutional partners within the Council of Europe (such as the Parliamentary Assembly of the Council of Europe, the European Court of Human Rights and the Commissioner for Human Rights) together with representatives from a variety of international non-governmental organisations, including some associated with the major religions, and a range of others including groups focusing on children, women and education. This was the first Council of Europe Exchange involving representatives of religious leaders and other representatives of civil society in Europe to discuss educational issues in relation to the changing climate about religion in the public sphere. The 2009 Exchange, also held in Strasbourg, continued the discussion on teaching about religions and non-religious convictions as a contribution to education for democratic citizenship, human rights and intercultural dialogue. The 2010 Exchange was held in Ohrid, in the former Yugoslav Republic of Macedonia, and explored The role of the media in fostering intercultural dialogue, tolerance and mutual understanding: freedom of expression of the media and respect towards cultural and religious diversity. This important discussion was continued at the 2011 meeting in Luxembourg. The 2012 Exchange was held in Durrës, Albania, and concentrated on the theme of Taking responsibility for tomorrows Europe: the role of young people in the religious dimension of intercultural dialogue, while the 2013 Exchange, which took place in Yerevan, Armenia, focused on Freedom of religion in todays world: challenges and guarantees.

All of these meetings, conducted in the spirit of intercultural dialogue as reflected in the Council of Europes 2008 White Paper, brought together representatives of religions and religious denominations with other representatives of groups from civil society, including some concerned with non-religious philosophies. All had the opportunity to discuss the ongoing work of the Council of Europe in this field and issues raised by it; their contributions have been considered by those taking forward the Council of Europes activities on the role of religions and non-religious convictions in intercultural education. The present document is also written in the spirit of intercultural dialogue which permeates the Council of Europes 2008 White Paper.

The Council of Europe recommendation

The Council of Europe recommendation on the dimension of religions and non-religious convictions within intercultural education (Council of Europe 2008a) was published in December 2008, following the publication of the White Paper on Intercultural Dialogue Living together as equals in dignity (Council of Europe 2008b), and just a few months after the first Exchange held at the Council of Europe.

The document relates to various recommendations from the Parliamentary Assembly of the Council of Europe, and connections are also made to the White Paper on Intercultural Dialogue, which argues that an understanding of cultural diversity should include knowledge and understanding of the main religions and non-religious convictions of the world and of their role in society.

The recommendation is sensitive to the educational systems and practices in operation in member states, and attention is drawn to the already existing best practices of the respective member states. It is an adaptable reference text, and not an inflexible framework. Sensitivity is also shown to the fact that different approaches would be needed with young people of different ages, taking into account the age and maturity of pupils.

Signposts

In 2011, the Council of Europe, in partnership with the European Wergeland Centre, set up a committee of experts (the Joint Implementation Group) to offer advice on using the recommendation in member states. The result is Signposts, which reflects the thinking of the committee. The recommendation concentrates on formal education, with particular reference to schools. However, we hope that the document is also useful as a stimulus to thinking for those engaged in non-formal, informal education and extra-curricular teaching.{2}

We hope that Signposts can be used constructively and usefully in some very different educational contexts, including those where religion, or a combination of religion, ethics and/or non-religious life views, appears as a separate subject and those where education about religions is not dealt with at all directly in the curriculum. We hope that Signposts will be useful to you and helpful in stimulating discussion and reviewing policy and practice in your country. The whole document, or individual chapters on particular topics, can be used in discussions leading to the development of policy, as a tool for those working in schools, as an aid for training, whether initial training of teachers or the continuing professional development of teachers and others in schools, and as a stimulus to further classroom-based research.


Whole table of contents

Legal notice

Copyrights

Contents

Foreword

Preface

Acknowledgements

Chapter 1  The recommendation: background, issues and challenges

The recommendation

Religion and schools in Europe

A Council of Europe perspective on teaching about religions and non-religious convictions

The ethos of the recommendation

Coverage and relevance

Intercultural education and the challenge of religious diversity and dialogue in Europe

Exchanges on the religious dimension of intercultural dialogue

The Council of Europe recommendation

Signposts

Chapter 2  Introducing Signposts and its key themes

Religion, culture and intercultural education

Understanding religions and religious understanding

Non-religious convictions

Disseminating the recommendation

The survey

Other feedback from stakeholders

Research

Illustrative examples of practice, policy and research

Structure and contents of Signposts

Conclusion

Chapter 3  Terminology associated with teaching about religions and beliefs

Terminology in the professional and academic literature

What are religions?

Spirituality and the spiritual

Life interpretation: livsåskådning

Religious literacy

Terminology concerned with understanding

Multicultural and intercultural education

Conclusion

Chapter 4  Competence and didactics for understanding religions

Introduction

Intercultural competence of pupils and understanding religions

Illustrative didactical approaches

The interpretive approach

Representation

Individuals

Groups

Religions

Interpretation

Reflexivity

Adaptation of reflexive activities to different national contexts

Intercultural competence and the interpretive approach

A dialogical approach

Applying the model

Intercultural competence and the dialogical approach

Creative combinations of didactical approaches

Teacher competence

Conclusion

Chapter 5  The classroom as a safe space

Introduction

Safe space in the classroom

Social work research

Research on citizenship education

The REDCo project

Other European research

Observations

Diversity is complex

Locality

Students

Teachers

Truth and meaning

Freedom of religion or belief

Risk

Ground rules and democratic principles

Conclusion

Chapter 6  The representation of religions in the media

Introduction

REDCo research on media discourse

Books and other resources used by schools

Autobiography of intercultural encounters through Visual media

Conclusion

Chapter 7  Non-religious convictions and world views

Introduction

Non-religious convictions

Religions and beliefs

Combining religious education with moral or values education

Spirituality

Life interpretation

World views

World views/life stance education: policy and practice

Religious and non-religious belief in schools

Conclusion

Chapter 8  Human rights issues

Introduction

Universal declaration of Human rights

Human rights and the law

The rights of parents and legal guardians

Rights of the child

Intercultural discussion about human dignity and human rights

The concept of human dignity

Towards a constructive dialogue about Human rights

Rights and responsibilities

Classroom issues: potential conflict of different human rights  a threat to safe space?

Religious symbols, clothing and artefacts in schools

Questions to ask when considering policy on restricting religious symbols in public space

Conclusion

Chapter 9  Linking schools to wider communities and organisations

Introduction

Summary: the role of the teacher

Student-to-student dialogue

Building e-bridges

The Face to Faith project

Visitors to schools

Parents as guest speakers

Older students as guest speakers

Visiting places and people: students using ethnographic methods

Using data

Analysing intercultural encounters

Research on visitors and the use of outside visits

Conclusions

Chapter 10  Promoting further discussion and action

Summing up

Practical ways forward

Action research

Conclusion

References

Appendix 1  The full text of the recommendation

Appendix to recommendation Cm/rec(2008)12 

Scope and definitions

Principles for taking the dimension of religions and non-religious convictions into account in the framework of intercultural education

Objectives of an intercultural approach concerning the religious and non-religious convictions dimension in education

Requirements for dealing with the diversity of religions and non-religious convictions in an educational context

Teaching aspects of an intercultural approach to religions and non-religious convictions in education

7.1 Educational preconditions

7.2 Various learning methods

Consequences for state policies on the initial and in-service training of teaching staff

Appendix 2  The Joint implementation group: membership and meetings members of the Joint implementation group

Dates and venues for meetings of the Joint implementation group

Papers contributed by members of the Joint implementation group

Appendix 3  Papers presented by invited experts on topics of importance to the development of the document

Sales agents for publications of the Council of Europe Agents de vente des publications du Conseil de lEurope


Table of contents

Legal notice

Copyrights

Contents

Foreword

Preface

Acknowledgements

Chapter 1  The recommendation: background, issues and challenges

The recommendation

Religion and schools in Europe

A Council of Europe perspective on teaching about religions and non-religious convictions

The ethos of the recommendation

Coverage and relevance

Intercultural education and the challenge of religious diversity and dialogue in Europe

Exchanges on the religious dimension of intercultural dialogue

The Council of Europe recommendation

Signposts

Whole table of contents


{1} The six volumes in the REL-EDU series are: Volume 1  Central Europe, Austria, Croatia, Czech Republic, Germany, Hungary, Poland, Principality of Liechtenstein, Slovakia, Slovenia, Switzerland. Volume 2  Northern Europe, Denmark, Estonia, Latvia, Lithuania, Finland, Iceland (Faroe Islands), Norway, Sweden. Volume 3  Western Europe, Belgium, England, France, Ireland, Luxembourg, the Netherlands, Northern Ireland, Scotland, Wales. Volume 4  Southern Europe, Andorra, Cyprus, Greece, Italy, Malta, Monaco, Portugal, San Marino, Spain. Volume 5  Southeast Europe Albania, Bosnia-Herzegovina, Bulgaria, Kosovo, Macedonia, Montenegro, Romania, Serbia, Turkey. Volume 6  Eastern Europe, Armenia, Azerbaijan, Georgia, Moldova, Russia, Ukraine, Belarus. Volumes 1-3 will be published in English in 2014; volume 1 was published in German in 2013. Volumes 4-6 are in preparation. See also Bråten 2013, 2014a and b for a methodology for comparing religious education in different states.

{2} An example of extra-curricular teaching which includes the goal To overcome the stereotypes and prejudices, related to their ethnic, religious and cultural origin is the Nansen Model for Integrated Education (NMIE) in the primary school, being used for an integrated education project in the Petrovec municipality, near Skopje in the former Yugoslav Republic of Macedonia. The project includes students, teachers and parents from the Macedonian and Albanian ethnic communities (http://nmie.org/index.php/en/nmie-in-the-primary-school-koco-racin-ognjanci-petrovec-municipality, accessed 23 June 2014.)
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